Grammar Development 

Early Primary
Nouns

Children should be able to:

· use a range of nouns to refer to:     people     places     things

· use terms such as:     ‘name’     ‘naming word’     ‘label’

· recognise and talk about nouns of various types where appropriate eg.

	proper/common
	living/non-living
	human/non-human


· know to use capitals for proper nouns.

· form the plural of common, regular nouns.

Nouns will be primarily everyday, concrete and particular, though generalised nouns and categories will become more evident later with more general themes and topics.

Adjectives

Children should be able to:

· use a range of adjectives to describe people, places and things in their home, school and community environments 

· recognise words (and visuals) which provide a description 

· recognise and talk about simple adjectives of various types where appropriate (eg. ‘quantity’, ‘opinion’, ‘factual’)

Terms such as ‘describing words’ could be introduced.

Children’s writing may contain simple noun groups which include articles, possessives, factual adjectives (eg. size, shape, colour) and common opinion adjectives (eg. ‘nice’, ‘kind’).  Teachers can foster an increase in the detail of the descriptive resources (eg. not just ‘big’ but synonyms such as ‘huge’, ‘enormous’, ‘immense’). Explanations such as ‘words which tell you how many’, “words which give your opinion’ or ‘describing words which give you factual information’ may be appropriate at this stage

Pronouns

Children should be able to:

· use quite confidently the full range of personal pronouns, though in the spoken language of some students there will be certain dialectal differences (eg. ‘yous’, ‘dem’

Students might not always use pronouns appropriately to refer back in written texts (eg. ‘Kangaroos are big.  It was a strong tail.) They might be less confident with possessive, relative and interrogative/question pronouns, particularly if they are of a non-English-speaking background.

There is no need at this stage to explicitly discuss pronouns, though in shared and guided reading, students’ attention could be drawn to how pronouns usually refer back to something previously mentioned in the text so that they are able to ‘track’ the participants.

Verb Groups

Children should be able to:

· use an increasing range of verbs to represent common activities

· demonstrate the ability to express finer distinctions (eg. ‘wriggle’, ‘slither’, ‘twist’ or ‘turn’ instead of simply ‘move’)

· recognise words and visuals which express an action

In discussions, terms such as ‘doing words’ could be used, though they could gradually be introduced to the term ‘verb’ or ‘verb group’.  Students could be encouraged to talk about simple verbs of various types where appropriate (eg. action verbs, saying verbs, thinking verbs.)
Adverbials

Children should be able to:

· use a wide variety of adverbials, both to describe actions and to express their personal perspective in oral language 

· use an increasing range of adverbials to describe common activities over time (when? where? how?)

· demonstrate the ability to express finer distinctions (eg. ‘swiftly’, ‘speedily’, ‘hastily’ instead of simply ‘quickly’) 

· recognise words and visuals which describe when, where and how an action is done

Children’s writing may initially contain simple adverbials, for example, of place and time.  In discussions, terms such as ‘when words’, ‘where words’, ‘how words’ could be introduced, eventually introducing a term such as ‘verb describer’.
Clauses

Children should be able to:

· use a full range of clause patterns in their oral language 

· be guided to notice the different functions of statements, questions, commands, and exclamations

· recognise and talk about the components of simple clauses involving action verbs (‘do-er’ + ‘action verb’ + ‘done-to’) and saying verbs (‘sayer’ + ‘saying verb’ + ‘what is said’) 

· start to recognise clauses as meaningful chunks: ‘a group of words which tell us about an action and those involved in the action’, though they may not yet be using the word ‘clause’

Some of their statements may lack agreement between subject and verb.  They will be using several different types of clauses (statements, questions, commands and exclamations), though some students (particularly of ESL background) might have trouble forming questions correctly.  In their writing, they will tend to use simple statements.  Sometimes their writing will take the form of a ‘sentence fragment’ (eg. omitting the verb).

Combining Clauses

Most students will quite comfortably use and comprehend relatively lengthy compound sentences when speaking and listening.  They will be able to understand stories read to them, which employ a variety of clause combinations.  Students’ written texts (especially recounts and stories) often tend to resemble spoken language, with several clauses strung together with ‘and’, ‘then’ and ‘but’. 

In their writing and reading, students should be made aware of sentence boundaries.  When reading to students, teachers can draw student’s attention to the length of sentences, the number of ideas contained within a sentence, and the punctuation signaling the beginning and end of a sentence.  In relation to students’ writing, attention could be paid to dividing long rambling sentences into shorter sentences of two or three clauses.

Text Level

Children should be able to:

· structure a simple oral text appropriately (eg. recounting in chronological order the events of the previous day; telling someone how to carry out a procedure in sequential steps)

· write a small range of familiar text types which are structured appropriately

· demonstrate an awareness of the need to use paragraphs when writing longer texts

· discuss in broad, basic terms how a simple, familiar text has been organised

· recognise certain simple grammatical features typical of a particular text types

· identify paragraph breaks

· recognise when the predictable organisation of familiar text types is disrupted (eg. if the resolution were omitted from a story, or if a recount were sequenced incorrectly)
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Middle Primary
Nouns

Children should be able to:

· use a wide variety of nouns. 

· use synonyms, using two or more nouns to refer to the same things (eg. puss, kitty, cat, feline).

· recognise and talk about how certain types of nouns can be used to bias a text or influence the audience:

	subjective nouns
	terms of address
	masculine/ feminine/neuter


· use the term ‘noun’

· identify various types of nouns:     singular/plural     collective     compound

· form the plural of many irregular nouns

· identify how nouns can be formed by using prefixes and suffixes

While many of these nouns will be learnt through conversation, classroom discussion and reading, there is scope for new nouns to be introduced more explicitly through work on topics and themes, particularly more abstract and technical nouns.

Adjectivals

Children should be able to:

· employ a wide variety of adjectivals 

· move beyond the more cliched describing words (eg. ‘good’, ‘lovely’, ‘nice’) 

· name the different types of adjectivals encountered and to understand how these help to build up information about the noun in the noun group 

· differentiate between ‘opinion’ and ‘factual’ adjectives and to talk about how certain types of opinion adjectives can be used to influence the listener/speaker

· identify various types of adjectivals (eg. pointing, possessive and comparing)

· recognise how adjectivals can be formed by using prefixes and suffixes 

· know how comparing adjectives are formed 

· know how to form the possessive (eg. John’s mothers’, its)

While many of these adjectivals will be learnt through conversation and reading, there is scope for more uncommon and challenging adjectivals to be introduced more explicitly through work on topics and themes.  Various intensifiers might be modelled (eg. ‘very calm’, ‘extremely rude’, ‘incredibly brave’).

Pronouns

Children should be able to:

· have no difficulties in competently using personal pronouns and most question and possessive pronouns by this stage but may still be coming to grips with certain types of relative pronouns (eg. whose, whom, where). 

When reading, some students will ‘skip over’ the pronouns and start to lose the thread of the text.  ESL students will often need help with pronouns (eg. differentiating between masculine and feminine, between singular and plural, between subject and object). While it is not necessary for students to be familiar with the names of the different types of pronouns, it might be useful to explicitly model the full range so that they can become accustomed to their use.  

Verb Groups

Children should be able to:

· comprehend and employ a wide variety of verbs in both oral and written modes

· learn how to name the different types of verbs encountered and to understand how verb groups are structured 

· differentiate between action verbs, saying verbs and sensing (thinking/ feeling/perceiving) verbs and to discuss the different meanings that these contribute to the text

· recognise relating verbs and understand how these are used to link one piece of information to another (eg. in descriptions, definitions, classifications and so on

· spell the third person singular of verbs and the negative form (including contractions)

· recognise how verbs can be formed by using prefixes and suffixes

Children will be using a number of different tenses quite appropriately, but the range of possibilities might need to be modelled.  Their use of modality might be quite basic at this point. They might speculate about which types of verbs can be found in which type of text and why.  
Adverbials

Children should be able to:

· employ a wide variety of adverbials in both oral and written modes

· use adverbials of place, time, manner, cause and accompaniment

· use simple forms of degree adverbs and focussing/emphasising adverbs

· differentiate between simple adverbials and adjectivals

· identify the different functions of adverbials (eg. providing information about an action in terms of where, when, how, why and with whom) and to discuss the way in which these contribute different meanings to the text

· recognise simple degree adverbs (eg. ‘very’, ‘really’, ‘a little bit’, ‘slightly’) and understand how these are used to indicate the strength of the statement

· speculate about which types of adverbials can be found in which type of text and why (eg. very precise and detailed adverbials in procedures, adverbs of manner when building up a character in a story)

· know that many adverbs are formed by adding –ly to an adjective and that adverbial phrases consist of a preposition plus a noun group

· investigate different types of prepositions in adverbial phrases and make sure they are using them accurately

Children’s use of modality might be relatively basic at this stage. Students could be using more technical terms such as ‘adverb’ and ‘adverbial phrase’ (or even the more general term ‘adverbial’).
Clauses

Children should be able to:

· comprehend and employ a wide variety of clause types in their oral language

In the written mode it is more likely that they will be using statements, with a few questions, commands and exclamations in their narratives (particularly in the dialogue).  In terms of structure, their use of syntax in written texts should be relatively accurate.

Students might start looking at the syntax of clauses if this is felt to be useful (eg. subject/verb/object), particularly in terms of agreement between subject and verb.  When considering the meaning of different types of clauses, students might look at the different components of clauses involving sensing verbs (eg. ‘senser’ + ‘sensing verb’ + ‘what is sensed’ – or more particularly, for example, ‘thinker’ + ‘thinking verb’ + ‘what is thought’) and might explore how these contribute to the meaning of the text.  They might examine clauses involving relating verbs (‘entity’ + ‘relating verb’ + ‘description’) and the function of such clauses (eg. describing, defining, classifying, indicating attributes).  Students could investigate different types of questions (eg. yes/no, open, closed) and commands (eg. direct and indirect) and see how these relate to the situation in which they are being used (eg. in terms of status, power, authority, age) – who is asking the questions? what type? who is giving the commands? in what way?

Combining Clauses

Children should be able to:

· comprehend and employ a wide variety of sentence types (compound, complex, compound/complex, as well as quoting and reporting sentences) in both their spoken and written language

· be exposed to texts which provide models of richly patterned sentences

· identify basic examples of clauses within a sentence and to discuss how these are typically joined together with conjunctions (‘joining words’) 

· be introduced to the use of quoting and reporting (direct and indirect speech) and how to punctuate quoted speech and thoughts

Sentences in their written texts might still be overly long and rambling, overly short and stilted, awkwardly structured, or poorly punctuated.  Attention should be drawn to ways of improving poorly structured sentences.  If a class text proves to be daunting, students should be introduced to strategies for ‘unpacking’ the text (eg. seeing it in terms of ‘meaning units’, identifying the relationship between units/clauses, unraveling lengthy noun groups).

Text Level

Children should be able to:

· structure a wider range of oral and written texts appropriately according to the purpose of the text

· employ grammatical features and vocabulary which are appropriate to the text type

· use paragraphs to organise the subject matter of their written texts

· discuss the typical organisational structure of a basic range different text types, referring by name to the various stages of the texts

· identify some of the grammatical features which are characteristics of a particular text types

· trace the links in a text between various basic cohesive devices (eg. pronouns referring back to a noun group)

· identify the relationships between certain words in a text (eg. words with a similar meaning, words with an opposite meaning, words which often occur together, words which form a ‘set’)

Their use of topic sentences, theme and text connectives might be somewhat rudimentary.  Their written texts will display a greater control over cohesive devices (eg. referring words and word associations), sounding less like spoken language.
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Senior Primary

Nouns

Children should be able to:

· understand and employ a wide variety of nouns to refer to the people, objects, places and concepts in each of the subject areas

· select those nouns which are most appropriate to express an idea involving fine distinctions and detail

· comprehend and use general, abstract and technical nouns (defining the latter where appropriate) in factual texts 

· appreciate and attempt to use nouns which best capture the character, mood, setting and so on in literary texts

· reflect on and discuss the selection of different types of nouns in texts they are reading and writing and how well they serve their purpose in terms of representing particular ideas

· identify abstract and technical nouns 

· form the plural of most commonly encountered irregular plurals of nouns

If seen as useful, students could be introduced to ‘countable’ and ‘uncountable’ nouns and ‘extended’ nouns.  They should be familiar with a number of common Latin and Greek roots and could explore the origins and history of particular nouns.

Adjectivals

Children should be able to:

· understand and employ a wide variety of adjectivals to describe the people, objects, places and concepts in each of the subject areas 

· select those adjectivals which are most appropriate to express fine distinctions and detail

· comprehend and use abstract and technical adjectivals ( defining the latter where appropriate) in factual texts

· appreciate and attempt to use adjectivals which best develop the character, mood, setting, image and so on in literary texts

· comprehend and construct detailed noun groups which include a range of adjectivals, including adjectival phrases and adjectival clauses

· reflect on and discuss the selection of different types of adjectivals in texts they are reading and writing and how well they serve their purpose in terms of creating an image, influencing the listener/reader, adding precision, and so on

· identify factual adjectivals which are abstract or technical

· recognise the function of classifying adjectives (eg. in information reports)

Some students will benefit from knowing how adjectival phrases and adjectival clauses can build up information in the noun group.  If seen as useful, students could be introduced to ‘cardinal’ and ‘ordinal’ quantity adjectives.  They should be familiar with a number of common Latin and Greek roots relating to certain adjectivals.

Pronouns

Children should be able to:

· use most types of common pronouns competently 

Many ESL students will still need help with all types of pronouns.  Students could be introduced to the names and functions of various types of pronouns at the teacher’s discretion if this is perceived to be useful (eg. the use of relative pronouns at the beginning of adjectival clauses – and how these can be sometimes omitted).
Verb Groups

Children should be able to:

· understand and employ a wide repertoire of different types of verbs 

· select those verbs which are most appropriate to express fine distinctions and detail (eg. ‘grumbled’, ‘growled’ or ‘thundered’ instead of ‘said’)

· comprehend and use more technical verbs in factual texts (eg. ‘expand’, ‘contract’, ‘repel’, ‘magnetise’) 

· appreciate and attempt to use verbs which best develop the character, mood, action sequences, image, and so on in literary texts

· comprehend and construct detailed verb groups which include more sophisticated use of tense and modality 

· be familiar with the past simple tense and past participles of most common irregular verbs 

· reflect on and discuss the selection of different types of verbs in texts they are reading and writing and how they can function to develop a topic, to influence the listener/reader, to add precision, and so on

· identify verbs which are technical

· recognise the function of different parts of the verb group, including a range of auxiliary verbs and modals

If their writing sounds ‘childish’ because of overuse of phrasal verbs and ‘empty’ verbs, they could be introduced to more formal alternatives. 

Some students might benefit from knowing about complex verb groups and phrasal verbs.  They should be familiar with a number of common Latin and Greek roots.

Adverbials

Children should be able to:

· understand and employ a wide repertoire of different types of adverbials

· select those adverbials which are most appropriate to express fine distinctions and detail (eg. ‘occasionally’, ‘from time to time’, or ‘hardly ever’ instead of simply ‘sometimes’

· comprehend and use more precise adverbials in factual texts (eg. ‘in the winter of 1965’, ‘due to global warming’, ‘for five minutes’)

· appreciate and attempt to use adverbials which best develop the character, mood, action sequences, image and so on in literary texts (eg. ‘she murmured lazily’, ‘in the icy depths of winter’)

· comprehend and construct clauses which include more sophisticated use of adverbials particularly in prepared oral presentation (eg. sentence adverbials which express the writer’s perspective, comment adverbs, ‘point of view’ adverbs, degree adverbs, and modal adverbs)

· reflect on and discuss the selection of different types of adverbials in texts they are reading and writing and how they can function to tell us more about an experience (eg. when? where? how? why? with whom?) or to influence the listener/reader (eg. when the writer’s attitude intrudes (comment adverbs) or when the writer emphasises or tones down a particular aspect of a statement (degree adverbs, focussing and emphasising adverbs), or when a writer uses high or low modality).  They might not be expected to name these more ‘interpersonal’ types of adverbials, but they should be encouraged to explore the impact they have on a text

· arrange certain types of adverbials in a continuum (eg. always, often, sometimes, seldom, hardly ever, never)

Some students might benefit from knowing that adverbs can modify other categories (eg. adjectives, other adverbs and whole sentences) as well as verbs.

Clauses

Children should be able to:

· create a variety of well-structured clauses in both their talking and writing 

· manipulate the clause patterns when necessary in order to achieve particular effects 

· comprehend the clause as a meaningful unit and recognise the main components of the clause as significant ‘chunks’ in their reading 

· reflect on the different types of clauses in a text and how these contribute to the meaning of the text (eg. who is doing the action? who is being affected by the action? who is the initiator? who is playing a more passive role? who does all the talking? why? what sort of things are being said? why is the writer telling us about the thoughts/feelings of a particular character? what does this tell us about the character? at what point in a story might we expect to hear about thoughts and feelings? why does a narrative contain the full range of clause types while procedures have mainly clauses involving action verbs?)

In particular, the notion of active and passive could be introduced, perhaps within the context of media studies.  In terms of structure, some students (particularly ESL students and those learning a LOTE) might benefit from learning about direct and indirect objects.
Combining Clauses

Children should be able to:

· produce written texts (and prepared oral presentations) differentiated from their more spontaneous spoken language, demonstrating a more crafted, compact quality

· show careful and informed reworking of sentences(including relevant aspects of punctuation: commas, semicolons, colons, dashes, parentheses)

· use a wide range of dependent clauses (eg. place, time, manner, cause, condition, concession) appropriately in terms of the type of text being written

· use quoting and reporting sentences effectively, with accurate punctuation, in texts such as stories, biographies, historical recounts, and exposition

· identify, in broad terms, different types of sentences (simple, compound, complex and compound/complex) and to recognise different types of relationships between clauses as signalled by conjunctions

· reflect on and discuss the selection of different sentence types in terms of how they contribute to the impact and flow of the text

· should be aware of the difference between quoting, reporting, paraphrasing and plagiarism

· learn how to cite an author in an expository text and provide an adequate reference

Text Types

Children should be able to:

· use a wise range of text types (both oral and written) which are well structured to achieve their purpose

· choose grammatical patterns and vocabulary that towards making the texts appropriate and effective

· carefully craft written texts, with thought given to paragraphing, topic sentences, theme, and text connectives 

· exploit the various text organising features (text connectives, theme, cohesive devices) to make the developing meaning of the text more accessible in reading 

· appreciate the enriching power of such strategies as similes, metaphor and allusion, particularly in literary texts

· reflect on and discuss the ways in which different text types are typically structure – as well as recognise that not all texts follow the typical pattern

· be familiar with the characteristic grammatical features of various text types – and should be aware of how these predictable patterns can be changed and manipulated to produce a particular effect

· identify topic sentences in paragraphs

· be familiar with a range of different text connectives and the role they play in structuring a text

· use terms such as ‘synonym’, ‘antonym’, ‘simile’ an ‘metaphor’ to refer to how word and ideas are related

